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Abstract 

 

 

The main purpose of this research work is to know the perception with regards to the learning 

strategies and resources used by educators to teach English as a foreign language in first and 

second grade of Charles Darwin high school. Furthermore, it tries to find a relation between 

paradigms and methods observed in English classes with predominant students’ learning styles. 

The intention is to analyze how conscious teachers are about the methods that they are 

implementing in their school as well as the relationship between resources and principles 

followed by teachers to explain the success in teaching English as a foreign language. 

 

Key words: EFL, paradigms, learning theories, learning strategies, classroom learning 

community, learning styles. 
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INTRODUCTION 

 

English goes beyond the deed of teaching. According to Education First
1
 (EF, 2013) 

English is not something only connected to a high social position, as it used to happen at least 

twenty years ago. Globalization, industrialization and the access to Internet have changed the 

sight that people and the world have about the importance of learning English. “There has never 

been a language so widely spread or spoken by so many people as English. There are therefore no 

precedents to help us see what happens to a language when it achieves genuine world status 

(Crystal, 1997)“ (Graddol, D. 1997).   Furthermore, in recent years, there has been an increasing 

amount of jobs for people who manage the language, and scholarships for all those students who 

want to learn and improve the tongue abroad “English is also used for more purposes than ever 

before. Everywhere it is at the leading edge of technological and scientific development, new 

thinking in economics and management, new literatures and entertainment genres” (Graddol, D. 

1997).  

In Chile, The Ministry of Education is connected with the necessity of including the 

language at schools through specific laws and programs. LGE
2
 is one of the measures taken by 

the Government to define the role of teachers in education. It says that they have to guide 

students’ vocation and to update their knowledge periodically as well as their own evaluations. 

Teachers have to investigate, promote and teach all the curricular contents of each level by 

respecting the programs developed by the Ministry and schools. In order to complement this 

labor and the previous definition, The Ministry of Education has set up the Framework for Good 

Teaching as a document to be incorporated in teachers’ performance. This official research work 

is based on empirical studies and theoretical investigations to encourage improvement on 

teaching experience and students learning “While the Framework is not the only possible 

description of practice, these responsibilities seek to define what teachers should know and be 

able to do in the exercise of their profession” (Danielson D., 2013). 

 

                                                           
1
 Education First: Private Educational Company founded in 1965. It is concerned in learning languages, educational 

travels, socio cultural exchanges and academic programs. 
2
 LGE: Acronym of Chilean Education General Law. 
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Apart from describing the role of teachers, the decree 24 of Chilean Legislation (1996) 

establishes the role of parents and students in education. Parents must promote and be engaged in 

students’ formation and personal development as well as to promote the study and training at 

home, while students are considered active participants of their own learning. Taken together, the 

agents of previous descriptions and schools form what people know as School Communities. 

English Open Doors is another measure taken by the Government to deal with English 

challenges in education such as: professional teaching development, support to students and 

schools and measuring learning levels. This program was created in 2004 as an attempt to 

improve the quality of English teaching in Chile. “The purpose of school education is to develop 

young people who can prosper in a modern, globalized world, a purpose that can only be realized 

through the daily work of teachers and school leaders. The role of the system is to help to develop 

a culture of continuous improvement in schools that provides teachers and leaders with 

opportunities to participate in high quality professional learning” (Department of Education and 

Training, 2005). 

In the region of Magallanes, students manifest a poor domain of the language. Analysis of 

the last Simce exam (2012) showed that only 20,7% of students of the region was able to certify 

their English level. Nevertheless, documentation recovered from The Ministry of Education; 

consider this result higher than the product obtained for the rest of the country. Regardless these 

outcomes, Charles Darwin School, a subsidized centre of learning located in Punta Arenas, stands 

out among its equals. It got the first place of the region in its category, even overcoming the 

rankings of private schools. 

The success of Charles Darwin School contradicts Ausubel
3
, Piaget

4
 and Vygotsky

5
 (main 

authors of the constructivism paradigm) theories about methods and strategies to be applied in the 

classroom.  Teachers work under an instructional paradigm and use course books as main guide 

of their classes. However, students are able to speak, read, listen and write the language properly.  

The only situation that makes a big difference among school and others, is the classroom setting. 

Students and teacher are immersed in a trustworthy atmosphere in which  

                                                           
3
 David Paul Ausubel: American psychologist and teacher who impulse the deductive reasoning theory. 

4
 Jean Piaget: Swiss psychologist and philosopher known for his theory of cognitive development. 

5
 Lev Vigotsky: Russian psychologist who proposed the theory of higher cognitive function in children. 
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they help each other to give and create learning through the use of different strategies and 

techniques “By encouraging supportive relationships among students through cooperative 

learning activities, student satisfaction with the group increases and behavioral referrals drop by 

as much as 71% (Johnson et al., 1995)” (Watkins C., 2005) 

Ann Brown (1997) defines these contexts as classroom learning communities. It is 

suggested that students work as a whole by means of individual or pair work to enrich 

knowledge. This document will take this atmosphere as a strategy to encourage English 

Language Teaching (ELT) in foreign contexts “The role of the teacher in engaging students in 

learning is immensely complex in that it concerns almost all academic and social aspects of the 

classroom environment.” (Kubanyiova M., 2006)  

There are not relevant investigations about the scope of working in communities at 

school, despite that, the setting developed in the English classes at Charles Darwin School and 

the concern of the chilean government for teaching the tongue converts this fact into a good piece 

of study for future challenges for education in EFL contexts.  

In view of the topic of this research paper, some questions will be answered to support its 

foundation: 

 

1. Are EFL teachers aware of the strategies used in the classroom? 

2. Are resources used by teachers connected with the strategy observed? 

3. Is there consistency among paradigms, methods and EFL methodologies used to teach the 

foreign language? 

4.  Is there a type of learning style related with students’ academic results? 

 

With this in mind, this document involves the following objectives: 
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General Objective: 

1. To analyze both teacher and students perceptions of the language in first and second grade 

of a subsidized high school to include classroom learning community as a new strategy to 

learn English in EFL contexts. 

 

Specific Objectives: 

1. To determine learning strategies used by teachers in an EFL context. 

2. To identify resources applied by teachers at Charles Darwin School in EFL 

contexts. 

3. To recognize the type of learning style involve in the teaching of English as a 

foreign language. 

 

Hypothesis 

 Classroom learning community as strategy to improve students’ achievement of English 

in EFL contexts. 

 

    In order to develop this investigation, concepts related with the topic will be analyzed from 

generals to specifics elements to elaborate a consistent research work. Paradigms, learning 

theories, language teaching methods, EFL methodologies, strategies and learning styles will 

develop the theoretical part of the investigation while the type of research, instruments, 

limitations and analysis of results among others will support the purpose of this document. Its 

aim is to open a gate of new ways of teaching English at schools. 
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2.1. English in Context 

 

Chilean Government is concern about teaching English at schools since many years ago. 

Globalization has made of Chile an ideal country to invest. This means, that factories need 

bilingual people in order to success in business with foreign industrial units “to domain the 

language facilitates the possibility of being involve in a globalized world. This allows people to 

get advantage of new challenges and opportunities” (Ministerio de Educacion, 2011). 

 

2.1.1. English Programs in Chile 

 

English Open Doors is one of the programs installed by the Ministry of Education in order 

to reduce language barriers. This project was launched in 2003 as a way to improve EFL 

teaching. As a result, training, scholarships and seminars are some of the activities offered by this 

program to all those teachers who want to improve English learning teaching, as well as, public 

speaking, debates and grants are available to support students’ achievements. 

 

CORFO is another program supported by The Ministry of Education. It provides English 

scholarships for professionals of any field. Its main purpose is to improve English levels in 

Chilean workers. 

 

2.1.2. English Study Programs in Chile 

 

 Chilean Curricular Framework is based on a competency-based approach which implies 

knowledge, skills and attitudes to develop students’ proficiency. Correspondingly, English high 

school study program outlines the way of teaching the language in schools by organizing and 

guiding the contents for the whole academic process. By all means, Curricular Framework and 

study programs trace the lines to cover the cross curricular objectives and contents that students 

need to achieve by the end of the year, as well as units, evaluations, instruments and resources 

suggested to hold up teaching labor “competencies take action, knowledge, skills and attitudes 

that people have learnt in formal and informal educational contexts” (Ministry of Education, 

2009). 
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 Every grade has its own study program to learn the language. However, every single 

school has the opportunity of designing its own guidelines for teaching English as foreign 

language. Public Chilean schools are those who follow this model whereas subsidized and 

particular ones apply their own English study programs.  

 

 For instance, Charles Darwin School, a subsidiary school located in Punta Arenas, designs 

its programs by following the structure of Oxford course books. The objective is to reach a low 

intermediate English level at the beginning of secondary school. 

 

2.1.3. Framework for Good Teaching 

 

Due to the fact that teachers play a crucial role in learning, The Ministry of Education has 

elaborated the Framework for Good Teaching as an instrument to guide teachers’ performance. 

Furthermore, principles that rule this document were discussed and set up for both, town councils 

and teachers. 

 

Framework for Good Teaching not only outlines responsibilities that teachers have in the 

classroom but also in the school and in the community. In order to accomplish these duties, three 

questions were established to support this instrument. 

 

 What do teachers have to know? 

 What do teachers have to do? 

 How well is the teacher working? 

 

As a way to answer the previous questions, the framework is divided into four domains. 

 

 Domain A: Teaching preparation 

 Domain B: Creation of good learning environments 

 Domain C: Teaching for students’ learning 

 Domain D: Professional responsibilities. 
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Figure 1 : Teaching Process Cycle 

 

 

 

 

 

 

 

 

  

 

 

 

 

Ministerio de Educacion. (2003). Marco para la Buena Enseñanza. Santiago: Gobierno de Chile. 

Retrieved and adapted from http://www.mineduc.cl 

 

 

 

Generally speaking, educators are immersed in different realities. They do not only have to 

deal with a big number of students per class but also with different learning styles, what increase 

educator’s pressure as well as work. Altogether, make of Framework for Good Teaching a 

convenient guideline for teachers to follow at schools. 

 

2.1.4. Learning Communities 

 

 Community is a word used by many people to describe the environment in which they are 

immersed, such as, work, church, neighbors, schools and others. However, when people talk 

about learning community, they are referring to teachers, students, school and parents as a whole. 

“When schools build partnerships with families that respond to their concerns and honor their  

Teaching 
preparation 

Creation of 
good learning 
environments 

Teaching for 
students’ 

learning 

Professional 
responsability 
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contributions, they are successful in sustaining connections that are aimed at improving student 

achievement” (Henderson Anne, Mapp Karen, 2002).  

 In addition, learning communities are responsibility for students to learn. “Society is based 

on learning, communities are held together by learning, and people construct identities through 

learning” (Eckert Penelope, Goldman Shelley, Wenger Etienne).  

 According to A New Wave of Evidence (2002) family has a major influence on their 

children’s achievement in school and life. At the same time, this article establishes that when 

parents are really involved in student’s education they are more likely to: 

 Get better grades at school as well as enroll in higher-level programs. 

 Be promoted, pass their classes and earn credits. 

 Attend school regularly. 

 Have better social skills, show improved behavior and adapt well to school. 

 Graduate and go on to postsecondary education. 

 

This evidence allows people to think about the importance of communities’ support to 

learn English as a Foreign Language. Assuming that learning different subjects such as; math, 

science and others is complicated, imagine the idea of learning a new language in a country in 

which the only useful tongue is that which you learn since you are a child.  

According to the journal Reformas de Politicas Educativas (2011), learning communities 

must be concern about four different issues. “People use this term to describe every imaginable 

combination of individuals with an interest in education” (Dufour Richard, 2004) 

 

1. Rapport among the agents of the community. 

2. Continuous teacher training. 

3. Cooperation among agents of the community. 

4. Implementation of groups of discussion. 

 



 
 

21 
 

 

Figure 2: Concept of Learning Community 

 

 

 

 

 

 

 

Rubio, F. (2011). Reforma Educativa en el Aula. Resumenes de Politicas Educativas. 2 (1-4). 

Retrieved from http://www.reaula.org 

 

Rapport among the agents of the community concerns to schools, teachers, students and 

parents. People who work in this community are free to establish their own tools or didactic to 

organize its group. The objective is to keep a good relation between the agents. “A group of staff 

members who are determined to work together will find a way” (Dufour R., 2004) 

Continuous teacher training involves educators’ expertise. According to the journal, they 

need a continuous training in their professional work. This training will be responsible for giving 

teachers the necessary tools to make improvements in classrooms. “Teaching does not necessarily 

lead to learning. The fact that the first is happening does not automatically mean the other must 

occur” (Scrivener J., 2005) 

Cooperation among agents of the community concerns to people that compound this 

group. Having a good relation with parents, teachers and students is important for schools and 

parents. Participants’ understanding will permit students to have a better development at school 

and classroom activities “A group of staff members who are determined to work together will 

find a way” (Dufour R., 2004) 

Implementation of groups of discussion involves moments to share and keep a good 

relation among members of the learning community “For meaningful collaboration to occur, a  
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number of things must also stop happening. Schools must stop pretending that merely presenting 

teachers with state standards or district curriculum guides will guarantee that all students have 

access to a common curriculum” (Dufour R., 2004) 

“Taken together, we feel that these studies make a solid case that programs to engage 

families can have positive effects on student academic achievement and other outcomes” 

(Henderson A., 2002) 

 

Figure 3: Learning Community Process 

 

 

 

 

 

 

From United State Agency of International development. 

  

 

 

 

 

Rubio, F. (2011). Reforma Educativa en el Aula. Resumenes de Politicas Educativas. 2 (1-4). 

Retrieved from http://www.reaula.org 
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Figure 4: Learning Community Concept Map 

 

Retrieved from www.learningsolutionsmag.com 

 

Learning Communities plays a crucial role in learning processes; notwithstanding, 

teachers are not responsible for their implementation and corresponding success at school. 

Nevertheless, classrooms are the place where students are able to begin this process for 

themselves.  

Teachers are the owner of the class, so that they can improve and create not only 

knowledge but also, in the case of language teachers, students’ partnerships through delivering a 

new language.  
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Table 1: Learning Community Advantages 

 

Learning Community 

Children, adolescents and parents 

learning 

Learning inter-generational and 

between equals 

School education and extra-school 

Formal and informal education 

Educational agents (teachers and 

others) 

Educational agents as agents of 

change 

Students and teachers as learning 

subject 

Systemic vision and unified system 

since pre-school to university 

Network of learning institutions 

Inter-sectorial and territorial focus 

State, society and local community 

Permanent Learning  

 

Rubio, F. (2011). Reforma Educativa en el Aula. Resumenes de Politicas Educativas. 2 (1-4). 

Retrieved and adapted from http://www.reaula.org 

 

2.2. Learning Theories 

Even when teachers are not psychologists, It is advisable for them to know about the way in 

which human beings’ brain and mind works, in order to support strategies and techniques used in 

the classroom “Teaching and learning activities can be designed and implemented to take 

principles of learning into account. Also, it is interesting to think about individual differences  
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among learners and to work towards including activities that have variety and interest for all the 

learners in educational programs” (Dunn L., 2002) 

 

 EFL Methodologies or learning theories are relevant to understand the way in which people 

get, organize and understand new information “Burns (1995) ‘conceives of learning as a 

relatively permanent change in behavior with behavior including both observable activity and 

internal processes such as thinking, attitudes and emotions” (Dunn Lee, 2002). As it is 

mentioned, teachers do not need being specialists on this topic. They only need to have a 

conception about each of these terms in order to have a better performance in the classroom 

 

 There are many learning theories or models that teachers can apply in EFL contexts, but the 

most mentioned are behaviorism, developmental psychology, and the cognitive theory.  

 

2.2.1. Behaviorist Theory 

 

This type of learning is based on Pavlov theory about classical conditioning. Behaviorism 

theory gives teachers the opportunity of working with positive and negative reinforcements in 

order to engage students in specific activities. This sort of students’ stimulus will refer to an 

observable event that produces a behavioral response. “The seminal work of Pavlov demonstrated 

that the application of neutral stimuli could be used to elicit a response from animals. From these 

initial studies other psychologists such as John Watson and BF Skinner demonstrated that these 

principles could be applied to humans with the addition of a reinforcement element (Cheetham & 

Chivers, 2001)” (Braziel, C., Christman, C., 2006). 

 

On the other hand, this theory is really structured, so it is not concern about the mind 

processes of students. Children are not able to create their own learning. They are conditioned to 

follow specific certain kind of performance. 
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Figure 5: Essence of Pavlov Theory 

 

 

 

 

 

 

 

Retrieved from http://peoplelearn.homestead.com/BEduc/Chapter_4.pdf 

 

 

Figure 6: Pavlov's consequences 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Retrieved from http://peoplelearn.homestead.com/BEduc/Chapter_4.pdf 
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2.2.2. Developmental Psychology Theory 

 

 Developmental psychology theory is based on Piaget and Vygotsky strategies. 

“Developmental psychology is the study of age-related changes in behavior, examines the 

psychological processes  of development, which means it describes the sequence of biological, 

cognitive and socio-emotional changes that humans undergo as they grow older” (Blake B.,Pope 

T., 2008). 

 

This theory allows teachers to be conscious about how students’ learn depending their ages. 

Human beings are difficult to understand. Every mind involves lot of secrets that is why it is so 

important trying to understand biological steps that define men are women. “basic, 

interconnected psychological systems enable people to process information by connecting it with 

prior knowledge and experience, finding patterns and relationships, identifying rules, and 

generating abstract principles relevant in different applications” (Blake B. &Pope T., 2008). 

 

 

Figure 7: Piaget's Model 

  

Retrieved from: http://klhemmelgar2.iweb.bsu.edu/edpsych251/251/styled-6/index.html 
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Figure 8: Vigotsky Model 

 

 

Retrieved from: http://www.abacon.com/slavin/t14.html 

 

 

 

2.2.3. Cognitive Learning Theory 

 

 This theory is based on Gestalt principles. The main exponents of this stream were Max 

Wertheimer, Wolfgang Köhler, Kurt Koffka and Kurt Lewin. Cognitive learning theory tries to 

complete behavioral theory which did not cover mind processes. It understands mind as a whole, 

brain is the most complicated organ in human being, so that it is necessary an approach that can 

analyze its complexity. 



29 
 

 

Figure 9: Idea of Function of Cognitive Theory 

 
Retrieved from http://www.asieuniversity.com 

2.3. Paradigms 

2.3.1. Traditional Paradigm 

 

Traditional or behaviorist paradigm studies the way of behaving of human beings. This is 

a deductive method which observes, measure and quantifies people’s conduct. This parameter is 

based on Pavlov theory about classical conditioning. It establishes that behavior can be modified 

through external factors. 

 

Teacher is defined as a kind of programmer who makes contingent arrangements in order to 

reinforce teaching. Learning is perceived as a mechanic behavior. On the other hand, students are 

considered a sort of machine which can be programmed according external arrangement. 

 

Some general characteristics of this parameter are; 

 It uses reinforcements according teacher necessities. 

 Learning is showed through a change in behavior. 

 It is completely instructional. 

 It uses memorization to develop the first comprehension level. 
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 There is a huge barrier between theory and practice. 

 

The main representative authors that support this paradigm are: 

 Burrhus F. Skinner 

 Ivan Petrovich Pavlov 

 John B. Watson 

 Vladimir M. Bekhterev 

 Edwin Guthrie 

 Clark L. Hull 

 Edward C. Tolman 

 Edward Thornike 

 

2.3.2. Humanistic Paradigm 

 

 Humanistic paradigm studies human beings as a whole. It promotes significant and 

participant learning as well as the compulsion of living in group to grow as a person. 

 

The role of the teacher is concern to individual necessities and characteristics. It takes 

teachers as a facilitator. Educator has to promote creativity and self-reliance. It does not take part 

of authoritarianism or egocentrism. 

 

The main characteristics of this parameter are: 

 It values integral development. 

 It values environment and experience as a way for learning. 

 It establishes creativity to develop human behavior. 

 

Some main authors of this paradigm are; 

 Abraham Maslow 

 Carls Rogers 

 G. Allport 
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 Erich Fromm 

 Piere Feure 

 Erickson Kohlberg 

 

2.3.3. Cognitive Paradigm 

 

 This paradigm is known as instructional psychology. It looks for studying mental 

representations and it has constructivist tendencies. It tries to teach the best way of teaching. 

 

The role of the teacher is to take previous knowledge in order to develop new expertise. 

Teacher is considered a sort of guide who has to motivate knowledge, cognitive abilities and 

critical thinking. On the other hand, students are considered as a processor who must activate his 

own knowledge. They have to take personal experiences and previous knowledge in order to 

develop new achievements. 

 

The main authors of this parameter are; 

 John Dewey 

 Jean Piaget 

 Vigostsky 

 Jeroneme Bruner 

 Gagne 

 

 

The main characteristics of this paradigm are; 

 It drills learning. 

 It teaches students how to think. 

 It emphasis in comprehension. 

 It uses a variety of strategies and techniques 

 to develop creativity and critical thinking. 
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2.3.4. Socio Cultural Paradigm 

 

 This paradigm define learning as an association among personal stories, social status, 

available tools for learning and any other variable that can take part of the person. 

 

Teacher is considered an expert in interactive situations. At the beginning he must direct 

learning to end as spectator of students’ achievements. The role of students is to restore learning 

by taking into consideration social experiences through their life. 

 

Main authors of this parameter are; 

 Vigotsky 

 Cole 

 Scribner 

 Semionovich 

 Feuerestein 

 Glasser 

 Brown 

 Roggoft 

 Wertvh 

 

Some characteristics of this paradigm are; 

 Cooperated knowledge is necessary. 

 It could be a project of bilingual schools. 

 Evaluation is dynamic. 

 

2.3.5. Constructivist Paradigm 

 

This paradigm has a social and psychological connotation. The psychological side 

assumes that new knowledge rises from previous one. It builds knowledge by using experience. 

On the other hand, the social side establishes that meaningful learning can be taken only from 

social contexts. 
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The role of the teacher is to promote autonomy and create an atmosphere of reliability and 

respect. He must create knowledge by using previous experiences. Students must create their own 

knowledge and interpretations of the contents. 

 

Some main authors of this parameter are: 

 Piaget 

 Vygotsky 

 Ausubel 

 Bruner 

 Dewey 

 Ferriere 

 

The main characteristics of this paradigm are; 

 It emphasis learning by discovering. 

 It establishes learning as a social interaction activity. 

 Students can work independently or in group. 

 

Table 2: Differences between Traditional and Constructivist Paradigms 

 

Traditional Paradigm Constructivist Paradigm 

 Students tend to work alone 

 Curriculum is presented in parts; skills are 

developed one by one. 

 Curricular activities rely heavily on 

textbooks and workbooks of data and 

manipulative material. 

 Students are viewed as “blank slates”. 

 Students work mainly in groups 

 Curriculum is presented as a whole, paying 

attention to main concepts. 

 Curricular activities rely heavily on primary 

sources. 

 Students are viewed as thinkers. 
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2.4. Language Teaching Methods 

 

According to Patel M. and Jain P. (2008) method is the process of planning, selection and 

grading language materials and items, techniques of teaching etc. Whatever the theory that 

teachers apply in the classroom, the idea is to engage students to work as whole group or 

community to get their objectives. 

 

2.4.1. Grammar Translation Method 

 

 This approach is the oldest one. It can be found as a classical method as well. “The 

Grammar-Translation Method was used for the teaching of English in the beginning, under the 

influence of classical languages like Latin, Greek and Sanskrit” (Patel M., Jain P., 2008) 

 

Characteristics of Grammar Translation method are: 

 It uses deductive learning to develop classes. 

 Translation is the way to learn the language. 

 Vocabulary is developed in isolated words. 

 Classes are teacher centered. 

 There are not many teacher-students interaction. 

 The use of cognates is common. 

 Teacher corrects error strictly. 

 It improve reading and writing skills 

 

Some useful techniques to develop this method are: 

 Translation of a Literary passage 

 Reading comprehension questions. 

 Antonyms and Synonyms. 

 Fill in the blank. 

 Memorization 
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Table 3: Grammar Translation Advantages & Disadvantages 

Advantages Disadvantages 

 When words and phrases are translated 

into mother tongue, his understanding 

of those words become better and 

quicker. 

 The Grammar-Translation Method 

develops the art of translation. 

 In this method the child associates 

foreign words with translated words so 

strong memory bond is created. 

 The use of mother tongue helps the 

children in vocabulary getting. It saves 

time and is more effective. 

 The words and phrase are easily learnt 

and explained if translation method is 

used. 

 The working knowledge of mother 

tongue helps them to learn grammar of 

a foreign language. 

 The principle of "to proceed from 

known to unknown" is followed. 

 Through this method we can test the 

ability of comprehension of our 

students and we can know the form of 

understanding the subject matter. 

 English grammar can be easily taught 

by comparing with the grammar of 

mother tongue. 

 This method is very useful in over 

crowed classes. 

 

 The Grammar-Translation Method does 

not emphasis on the basic skills like 

listening and speaking etc. 

 It is not possible to translate important 

aspect of spoken language like 

pronunciation, articulation, intonation, 

pauses, pitch etc. 

 There are words, idioms, phrases in 

English for which words cannot be 

translated into mother tongue. For 

example; prepositions and 

propositional phrases. 

 Language learning means speaking and 

reading but translation in mother 

tongue prevents students to read and 

speak in English. 

 Student gets no opportunities to 

participate in the discussion of the unit. 

 Some of linguistic items can not be 

translated into mother tongue like 

article a, an, the. 

 Translation into mother tongue affects 

the originality of the words. It affects 

the sense and beauty of the words. 

 It prevents students to think directly in 

English. 

 Students first think in mother tongue 

and then in English. Thus it prevents 

establishing of direct bond between 

thought and expression. 

 Grammar class can never be effective 

when there is use of translation of 

grammatical rules and their 

explanation. 

 The Grammar-Translation Method 

favors to teach English by rules and not 

by use. According to Dr. Ballard: "To 

speak any language whether native or 

foreign entirely by rules is quite 

impossible”. 
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2.4.2. Direct Method 

 

 Direct or natural method was born as an alternative to the grammar translation method 

because of the last one did not prepare students for real life experiences “The Direct Method 

overemphasized and distorted the similarities between naturalistic first language learning and 

classroom foreign language learning. This method represented the product of enlightened 

amateurism” (Patel M., Jain P., 2008). 

 

Characteristics of direct method 

 It uses inductive learning. 

 Language is for oral use. 

 Daily speech is important. 

 Classes are student centered. 

 There is a direct relation between form and meaning. 

 Mother tongue is not permitted. 

 Teacher uses gestures, postures and action to teach meaning. 

 

Useful techniques 

 Reading aloud. 

 Question and answer exercise. 

 Self-correction. 

 Conversation practice. 

 Fill-in-the-blank exercise. 

 Dictation. 

 Drawing 

 Paragraph writing. 
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Table 4: Direct Method Advantages & Disadvantages 

 

Advantages Disadvantages 

 This method is called natural method. The 

English is taught as the child learns his 

mother tongue. 

 The pronunciation, accent, intonation and 

rhythm are essential for better and effective 

communication. This method helps to 

speak language effectively. 

 This method is based on the principle of 

"Learning by Doing". Thus this method is 

scientific and very effective.  

 New teaching points were introduced 

orally. 

 Both comprehension and speech were 

taught. 

 It observes scientific path of language 

acquisition: LSRW. 

 To learn any language means speak that 

language with fluently. Thus this method 

creates this ability in students. 

 This method helps learners to enjoy the 

language. So the learners start using the 

language without fear. 

 Correct use of grammar and pronunciation 

were emphasized. 

 Grammar was taught inductively. 

 For every sentence or subject matter, the 

teacher cannot perform an action and show 

any object. It means that every subject 

matter cannot be explained by an action or 

showing any object. 

 This method is not useful in over crowed 

classes. 

 This method does not help in important 

aspect of language learning like reading 

and writing. 

 To use this method in the class, the teacher 

should be mastered in subject. He should 

have active command on his teaching. He 

should be a perfect teacher. 

 This method requires many audio visual 

aids, which are very expensive so our 

schools can not afford such equipments. 
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2.4.3. Audio Lingual Method 

 

This method was born to emphasis oral communication as the main part of the language. 

 

Characteristics of the method: 

 It uses inductive learning. 

 Emphasis perfect pronunciation. 

 Mother tongue is not allowed. 

 Errors are corrected by teachers. 

 Emphasis listening and speaking skills. 

 

Useful techniques 

 Dialogue memorization 

 Minimal pairs 

 Complete the dialogue 

 Grammar games 

 Mechanical drills 

o Repetition drill 

o Chain drill 

o Single-slot substitution drill 

o Multiple-slot substitution drill 

 

2.4.4. The Silent Way 

 

This method is based on cognitive psychology. It establishes language learning has a 

sequence from known to unknown information. 

 

Characteristics of the silent way: 

 Classes are inductive 

 Teacher facilitates learning 

 It considers silence as a tool 
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 Students are responsible for their own learning 

 Mother tongue can be used to give instructions 

 Students have to co-operate each other 

 Emphasis four skills (reading, writing, speaking, listening) 

 

Useful techniques 

 Teaching pronunciation with “sound color chants” 

 Cognitive coding with color rods. 

 Peer correction to improve co-operative manner 

 Self correction gestures 

 Teacher’s silence 

 Structures feedback 

 

2.4.5. Dessuggestopedia Method 

 

This method was born from the necessity of eliminating feelings of unsuccessful. The 

main idea is to eliminate learning barriers. 

 

Characteristics 

 Teacher is the authority 

 Students often work in pair or groups 

 Mother tongue is use as part translation of dialogues 

 Errors are not corrected in elementary levels 

 It emphasis oral skills. 

 It is based on six principles: 

o Authority: information stays in mind when it comes from an authority source. 

o Double-planedness: student learns from instructions and environment. 

o Intonation: Use of intonation patterns avoids boredom. 

o Rhythm: Use different rhythm help for an interesting class. 
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o Concert pseudo-passiveness: Music can be used to accompany rhythm, intonation 

and tone. 

 

Useful techniques 

 Classroom set up 

 Positive suggestions 

 Peripheral learning 

 Visualization 

 Choose a new identity 

 First concert 

 

2.4.6. SIOP Model 

 

SIOP model is a consequence of the Sheltered Instruction model (SI). According to Jana 

Echeverria, Maryellen Vogt and Deborah Short (2008) The SI model pretended to teach English 

language proficiency to students by using meaningful contexts. “SIOP teachers also consider 

their students’ affective needs, cultural backgrounds, and learning styles. They strive to create a 

nonthreatening where students feel comfortable taking risks with language.” (Echeverria J., Vogt 

M., Short D., 2008). 

 This model tries to give teachers the necessary tools to deal with meaningful language; 

this means that students will be able to associate new vocabulary or contents to daily life events. 

This will permit them to have a better understanding about the content because they will link new 

knowledge with real life. 

Some useful strategies to follow this model are: 

 Graph organizers 

 Outlines 

 Leveled study guides 

 Highlighted text 

 Taped text 
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 Adapted text 

 Jigsaw text reading 

 Marginal notes 

 Native language texts 

 

2.4.7. Community Language Learning Method 

 

This method was born from the concept of human being as a whole. Teachers must pay 

attention to both cognitive and affective learning. 

 

Characteristics 

 Students should feel secure by learning new contents 

 Students need quiet reflexion time 

 Language is for communication 

 Textbooks are not necessary 

 Mother tongue can be used to enhance security 

 Emphasis listening comprehension and speaking 

 

Useful techniques 

 Transcription 

 Reflection on experience 

 Reflective listening 

 Human computer 

 Small group tasks 

 

2.5. STRATEGIES 

 

     In order to link previous information points of this document and to give to theories a sense, 

there are several tools that schools and teachers can use to engage students to learn a new 

language; unfortunately most schools are not really connected with them. “Families with  



 
 

42 
 

 

     high achievers reported more time engaged in home learning activities than families with 

low achievers. For example, high achieving children spend more time on homework, reading, and 

using materials like the dictionary” (Anne T. Henderson, 2002).  

     According to the description of classroom learning communities the person in charge for 

using different strategies to engage learner, it is the teacher. “Many teachers realize that engaged 

teaching and active learning are desirable. Teaching that encourages students to ask questions and 

look for answers, to apply what they have learned in order to solve problems, to listen to each 

other and debate ideas politely and constructively—this is teaching students can use in their lives. 

But knowing that these things are important is not the same thing as knowing how to make them 

work in the classroom with a crowded curriculum, short class periods, and many students” 

(Crawfor Allan, Saul Wendy, Mathews Samuel, Makinster And, 2005). This reason make useful 

for teacher to count with a variety of learning strategies that allows them to get their objectives 

for TEFL. The idea is to engage learners by using productive teaching to improve critical 

thinking on students. “Studies show that active classes, so long as they are purposeful and well 

organized, are often the ones in which students learn the material most fully and usefully. 

Learning fully and usefully means that students can think about what they learn, apply it in real 

situations or toward further learning, and can continue to learn independently (Gardner 

1993;Marzano 2001)” (Crawfor Allan, Saul Wendy, Mathews Samuel, Makinster And, 2005) 

The most useful strategies for helping teachers to teach the language are; 

2.5.1. Cognitive Strategies 

 

These types of strategies give to the teacher the opportunity of manipulate the language 

according what the student need to learn, such as;  

 repetition,  

 reasoning 

 synthesizing 

 practicing in naturalistic settings 

 guessing meaning from  context 
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 using imagery for memorization 

 , summarizing meaning, among others.  

 

2.5.2. Metacognitive Strategies 

 

These types of strategies give to the students the opportunity of analyzing the language 

and the opportunity of producing meaningful learning. Students have the opportunity of 

correcting mistakes and asking for questions about the things they do not understand. 

“Metacognitive strategies had a significant, positive, direct effect on cognitive strategy use, 

providing clear evidence that metacognitive strategy use has an executive function over cognitive 

strategy use in task completion" (Oxford R., 2003) 

 

2.5.3. Memory Related Strategies 

 

Memory related strategies do not provide students a deep understanding; however, it can be 

useful for them to relate the concepts of words. This strategy is more related to the learning of a 

second or foreign language.  

 

“Memory-related strategies have been shown to relate to L2 proficiency in a course devoted 

to memorizing large numbers of Kanji characters (Kato, 1996) and in L2 courses designed for 

native-English speaking learners of foreign languages (Oxford & Ehrman, 1995). However, 

memory-related strategies do not always positively relate to L2 proficiency. In fact, the use of 

memory strategies in a test-taking situation had a significant negative relationship to learners' test 

performance in grammar and vocabulary (Purpura, 1997).” (Oxford R., 2003) 

 

 E.g. Memory game. 
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2.5.4. Compensatory Strategies 

 

Compensatory strategies: These types of strategies help the learner to build their own 

missing knowledge. “Oxford and Ehrman (1995) demonstrated that compensatory strategies are 

significantly related to L2 proficiency in their study of native-English-speaking learners of 

foreign languages.” (Oxford R., 2003) 

 

 Guessing from the context in listening and reading. 

 Using synonyms 

 Using gestures or pause words (speaking) 

 

2.5.5. Affective Strategies 

 

These strategies permit to the teacher establish a good relation with students. According 

their performance teacher can express positive or negative feelings to engage learners. “However, 

in other studies, such as that of Mullins (1992) with EFL learners in Thailand, affective strategies 

showed a negative link with some measures of L2 proficiency. One reason might be that as some 

students progress toward proficiency, they no longer need affective strategies as much as before.” 

(Oxford R., 2003) 

 

2.5.6. Social Strategies 

 

These strategies permit learners to talk with native or non-native speakers to complete their 

tasks. They can be useful immersed in an English context by talking with someone or by looking 

for real material to complete their activities.  

 

 Asking question to get verification 

 Asking for clarification 

 Asking for help in doing a language task 

 Exploring cultural and social norms 
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2.5.7. Classroom Learner Community Strategy 

 

Having in mind what a learning community means and involve it is easier to go and 

approach to classroom learning communities. The most relevant thing of these communities is the 

people that define it. The agents of this community will be just students, teachers and contents as 

connector of both of them. “The relation between teacher, students and contents - not the quality 

of them by separated – determine the pedagogical role, and each element of this group or nucleus 

will have their own role and resources to contribute to the learning process” (Elmore, Richard, 

2010) 

 

Figure 10: Concept of Classroom Learning Community  

 

 

 

 

 

 

 

 

 

 

 

According to Chris Watkins (2005), a classroom learning community has certain 

characteristics that define it. These are: 

teacher students 

contents 

Classroom 
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 Students are more active agents and more engaged. 

 It increased sense of classroom belongings develops and leads to greater relatedness, 

participation and motivation. 

 Governance is shared and responsibility of all is developed. 

 Difference is not viewed as a problem and greater diversity of people and contributions is 

embraced. 

 Engagement in the classroom develops into engagement in intentional learning and high 

level engagement in the discipline. 

 Participants of the classroom come to learn from each other and to help each other to 

learn. 

 Students are more likely to be motivated toward learning for their own sake and are more 

likely to make choices and feel responsible for what happen to them. 

 Students demonstrate enhanced individual outcomes on important aspects of individual 

learning. 

 Responsibility for and control of knowledge becomes shared. 

 Conceptions of learning are richer and co-constructive. 

 Shared metacognition develops about the process of learning. 

 

Previous points show you an idea about the advantages of making of a simple classroom a 

learning community. These characteristics can help to any teacher of any subject to think and 

reflex on the way in which they can improve learning on students. “In any collective which 

operates as a community, all participants are active, so in a classroom community students are 

treated as active agents in collaboration to promote learning” (Watkins, Chris, 2005). 

Nowadays English teachers have access to a lot of information related with methods, 

skills, and others, but according to the experience and observation that the writer of this report 

has been able to get as student of English pedagogy and throughout her practice processes in 

different schools is that the hardest part of teaching is applying all those learned concepts. “‘Even 

if you learn something perfectly, or are a pioneer in your area, all your work is useless if nobody 

else can understand you. You might as well have done no work at all. The point of learning is to 

share it with others. Lone learning is not enough. (Lamon et al., 2001)” (Watkins, Chris, 2005).  
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Teachers have lot of ways to teach a new language, they have a variety of listening, 

speaking, and reading and writing techniques to apply in the classroom, it is for this reason that to 

reading about communities or classroom communities is a good way of finding what they need to 

make that students not only learn contents but also remember it. It is common to observe that 

students do not remember contents studied years before, so this is other reason to put in practice 

what classroom learning communities says about the advantages of working with them.  

 

Figure 11: Significance of Learning Community 

 

 

 

 

 

 

 

Retrieved from: http://edutalkstory.blogspot.com/ 

 

On the other hand, in the case of Charles Darwin School, where the writer of this report did 

her professional practice, she could observe that English classes are develop in a friendly 

environment that allows student to get  confidence to ask questions to the teacher when they do 

not understand something and to ask questions to their classmates too. At the same time they are 

able to speak about personal things such as; activities they do during the weekend, boys or girls 

they like, among others. These signs let think that they are working inside of a classroom learning  
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community even when they need to improve things such as: cooperating work and the variety of 

techniques and activities that they use to teach the new language. “By encouraging supportive 

relationships among students through cooperative learning activities, student satisfaction with the 

group increases and behavioral referrals drop by as much as 71% (Johnson et al., 1995)” 

(Watkins, Chris, 2005). 

In addition to the previous ideas developed about what a classroom learning community 

means, it is useful to say that by reading and learning more about the concept of community, 

teachers can realize that this is not only a topic lacked in sociology or psychology. Learning 

about different types of communities and the benefits that they can have, mostly for teacher’s 

work, are the clue to deal with education in EFL contexts in future years. Teachers must know 

about the advantages that these communities have in order to choose the most adequate strategies 

and techniques to deal with the experience of teaching a foreign language in different schools. 

“Sense of community in a classroom also supports a learning orientation on the part of pupils, 

which is crucial for them to be active engaged learners and for high achievement” (Watkins, 

Chris, 2005). 

 

Figure 12: Characteristics of Classroom Learning Communities 
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2.6. Learning Styles 

 

Since many decades investigators and teachers have been talking about learning styles but 

how much we really know about this topic or how much relevant this topic is for classroom 

learning communities are some questions that concern to develop in this point.  

First of all, when people talk about learning styles they are talking about the way, in 

which people discern, arrange, remember and create their own concepts about information. 

“Some people learn by listening and sharing ideas, some learn by thinking through ideas, some 

learn by testing theories, and some learn by synthesizing content and context (Susan Morris, 

Excel, Inc)” (Lefever Marlene, 2004) 

For teachers is difficult to deal with more than thirty students per class, so imagine how 

difficult can be handling with more than thirty different learning styles and personalities. This 

reasoning permit to understand that at the same time that students need to satisfy their necessities 

according their personalities and kind of learning, teachers need to develop different sort of 

techniques and strategies to success in the role of teaching. “The logic of lifelong learning 

suggests that students will become more motivated to learn by knowing more about their own 

strengths and weaknesses as learners” (Coffiel Frank, Moseley David, Hall Elaine, Ecclestone 

Kathryn, 2004) 

Learning about strategies is not enough to have successful classes. Teachers should first 

investigate and analyze learning styles of students in the classroom. Most teachers do not have 

any idea about the importance of choosing a variety of techniques in order to develop and 

reinforce different kind of learning. If a teacher just work by using worksheets only some 

students would be able to learn in an effective way, maybe, because just half of them are visual 

and learn in that way. On the other hand, If teachers like to work with listening activities again 

just a few students would learn the contents. Maybe the complete class is going to work in 

teacher’s activities no matter the learning style that they have, but only some of them will be able 

to learn the contents of the class. Some students could retain what the teacher explained with his 

or her activities. This is the reason why it is so important to be sure about the predominant kind 

of learner that teacher has in their classrooms. 
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Taking into consideration the value of knowing about learning styles, this research work 

will define different types of them by following the ideas developed by authors such as Bernice 

McCarty, Dunn and Dunn among others.   

“A teacher learning style preference dare not dictate how a lesson is taught. The class is 

successful only when the teacher teaches to all four learning styles. Until each teacher is 

convinced of the importance of teaching in ways that reach all students, some will be missed. 

Some will vegetate until the class is over. Others will leave the church completely, assuming that 

whatever others find there is certainly not available to them” (LeFever M., 2004) 

 

2.6.1. McCarty Learning Style Model 

 

McCarty, educator and president of Excel, Inc., define four types of learner: 

 Imaginative learners; students who enjoy sharing and talking about their life 

experiences. 

 Analytic learners; children who enjoy learning by the use of new concepts and 

ideas. 

 Common sense learners; students who enjoin learning through experiments. 

 Dynamic learners; children who enjoy doing things to learn. 

 

Taking in consideration the previous types of learners Bernice McCarty designed the 

4MAT system. According Marlene LeFever (2004), the 4MAT system of McCarty defines 

effective learning as a cycle that follows a natural process. This cycle will be compound by four 

places or steps: 

 The first place is connected with previous information. This concern initial 

situation of students. 

 The second place pretend to learn something new based on existing information. 

 The third place put in practice new information using real life as experience or 

model. 
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 The fourth and last place uses learners’ imagination. These steps give freedom to 

students to use their own imagination in order to practice new information. 

 

Figure 13:  4MAT system 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.6.2. Myers Briggs Type Indicator 

 

According Susan Montgomery and Lynda Groan (1998) Isabel Briggs Myers and 

Katherine Cooks Briggs establishes four types of indicators to define learners’ dimensions:  

 Extrovert / Introvert 
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 Sensing / Intuitive 

 Thinking / Feeling 

 Judgment / Perception 

 

“The Myers-Briggs Type Indicator has been widely used to classify students learning 

styles in various disciplines (McCaulley, et al., 1983; Schroeder, 1993)” (Montgomery Susan, 

Groan Lynda, 1998). 

Table 5: Myers-Briggs Model 

 

 

 

 

 

 

 

 

 

 

Preferences of Myers-Briggs Personality Types from Students Learning Styles and Their Implications for Teaching, 

1998. 

 

2.6.3. Felder Silverman Learning Style Model 

 

According Susan Montgomery and Lynda Groan (1998), Richard Felder and Linda 

Silverman establishes five dimensions to classify learners; perception, input, organization, 

processing and understanding. 
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Table 6: Felder Silverman Model 

 

 

 

Felder-Silverman Learning Style dimensions from Students Learning Styles and Their Implications for Teaching, 

1998. 
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2.6.4. Dunn and Dunn Learning Style Model 

 

Both professors, Rita Dunn and Kenneth Dunn presented a model based on five strand 

stimulus; 

 Environmental; it is focused in elements such as sound, light temperature and others. 

 Emotional; it is focused on students’ motivation, persistence and responsibility. 

 Sociological; it is focused on students’ preferences for working alone, pairs or groups. 

 Physiological; this strand is focused on visual, auditory, kinesthetic and tactile 

strengths. 

 Psychological; it is focused on students’ behavior. 

 

  “Teachers are advised  to use the diagnosis to adapt instruction and environmental 

conditions by allowing learners to work with their strong preferences and to avoid, as far as 

possible, activities for which learners report having very low preferences” (Coffield Frank, 

Moseley David, Hall Elaine, Ecclestone Kathryn, 2004). 

 

2.6.5. Fleming and Mills Model 

 

Fleming and Mills were the creators of VARK model. This model suggest four modalities 

of learning styles, they are: 

 

 Visual (V) 

 Auditory (A) 

 Read (R) 

 Kinesthetic (K) 
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Visual learners tend to be strong readers and spellers, for them it is easier to remember things 

they read rather than hear. These types of learners need quiet study time. Some useful activities 

for they learn are: 

 Make outlines for everything 

 Copy what’s on the board 

 Ask the instructor to diagram 

 Take notes, make lists 

 Color code words, research notes 

 Outline reading 

 Use flashcards 

 Use highlighters, circle words, underline 

 

Retrieved from http://study.abingdon.org.uk/ict/ict_learning/documents/LearningStylesQ.pdf 

 

 

 

Auditory learners tend to be strong listeners. For them it is easier to remember things they 

hear rather than read. These types of learners enjoy studying in groups to listen and share their 

ideas. Some useful activities for they learn are: 

 

 Using word association to remember facts 

 Recording lectures 

  Repeating facts with eyes closed 

 Participating in group discussions 

 Recording notes after writing them 

 

Retrieved from http://study.abingdon.org.uk/ict/ict_learning/documents/LearningStylesQ.pdf 

 

Read learners tend to read well and write widely. Some useful activities for they learn are: 

 Create power points 

 Use of quotations 

 Use of internet 
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 Use of dictionaries 

 
Retrieved from http://www.vark-learn.com/english/page.asp?p=categories 

 

 
Kinesthetic learners tend to be good by moving and doing things. For them it is easier to 

remember things they do rather than read, listen or see. These types of learners enjoy spending 

short period of time to study. Some useful activities for they learn are: 

 

 Studying in short blocks of time 

 Taking lab classes 

 Role playing 

 Studying with others 

 Using flash cards to memorize 

Retrieved from http://study.abingdon.org.uk/ict/ict_learning/documents/LearningStylesQ.pdf 

 

 

 

“Some people learn by listening and sharing ideas, some learn by thinking through ideas, 

 some learn by testing theories, and some learn b synthesizing content and context.” 

-Susan Morris, Excel, Inc. 
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III. METHODOLOGICAL FRAMEWORK 
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Investigation is a group of systematic, critical and empirical proves that people apply in 

order to give and answer to a specific phenomenon. “Research is a process of steps used to 

collect and analyze information in order to increase our understanding of a topic or issue” 

(Fischler A.). 

It is important to mention the fact that most students tend to think that inquires do not 

have association with real life. They imply investigations as a topic immediate concern with 

universities and specific research centers. Nevertheless, they do not realize that every invention in 

the world needed previous investigations. Directly or not, new ideas depend on previous analysis. 

Without research works, teachers could not have new strategies or techniques to apply in the 

classroom. As reported by Sampieri and Fernandez (2010), thanks to investigations, several 

industrial processes are generated every day, more organizations are developed and we can know 

how the story of humanity is.   

In sum, this chapter will explain the methodological approach and paradigm that support 

the study, as well as the type of research, scenario and instruments used for carrying on the actual 

document.  

Figure 14: Model of Investigation 
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3.1.1. Methodological Approach 

 

In order to establish the current approach of the investigation it is necessary to have a 

clear notion about the scopes of each of them. This will permit to analyze the strengths and 

weaknesses of every method so as to choose the most suitable option and choice to develop the 

study.  

There are three different processes to make a good piece of work.  

 Quantitative method 

 Qualitative method   

 Mixed method 

 

Even when previous standard procedures have different characteristics, there are certain 

steps that research papers must follow, as it is indicated in figure 15. 

 

Figure 15: Research Process 
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Quantitative method 

 According to Sampieri and Fernandez (2010), quantitative methods are sequential and 

probative. Stages cannot be skipped because each of them is necessary to continue with the 

following phase. If a skip is produced, it will generate an inconsistency into the investigation 

process.  

 In addition to the previous description, quantitative methods work through developing 

hypothesis in order to determine variables as well as more complex analysis because of its 

statistical nature. 

 Characteristics of the method 

 It is oriented to describe, predict and explain. 

 It is fenced and specific. 

 Its focus is measurable and observable. 

 It has a statistic analysis. 

 It compares results with previous tendencies or studies. 

 It is standard and static. 

 It looks for objectives and tendencies. 

 In short, Quantitative methods are not concern about knowing people perceptions, nor 

feelings, empathy or any other abstract or subjective theme. This reason makes the quantitative 

method an inappropriate standard procedure to carry on educational investigations (see appendix 

1). 

Qualitative Method 

This approach is mainly based on Anthropology and Ethnography rising as an alternative 

to the rationalist paradigm. It is based on problematic problems that people cannot understand nor 

explain from a quantitative perspective. The most relevant authors who contributed to the 

progress of this procedure were; Mead, Schutz, Berger, Luckman and Blumer. 
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 In accordance with Sampieri and Fernandez (2010), qualitative method is based on a 

specific area or investigation topic and it does not need a determined structure to complete the 

process. Likewise, questions can be created before, during or after completing the inquiry (see 

annex 17), as well as hypothesis can avoided or develop at the end of the study “It used the data 

collection without numerical measure to discover or refine questions of investigation during the 

interpretation process” (Sampieri, R., Fernandez, C., 2010) 

 Despite the fact that qualitative methods do not need a structure, It is necessary to have a 

clear framework about the field that the author will address. This is going to facilitate the 

researcher’s labor of defining and restricting the extension of the investigation, fact that is 

determined by the vertical knowledge
6
 (see appendix 2).  

 According to José Ruiz (2003), vertical knowledge is the most suitable for developing 

qualitative researches because it defines the initial point of an investigation before specifying the 

extensions and the concrete limitation of the problem “The vertical knowledge guides lines for 

the investigator in order to continue a deep and progressive way after having selected the 

beginning of the survey”. (Ruiz J., 2003) 

 As it is observed, quantitative and qualitative methods are designed to cover different 

fields. While the first one will be appropriate for scientific researches, the second will be suitable 

for educational themes. The state of being different is born from the concepts that they concern. 

Quantitative objectives look for a reality to probe specific theories, on the other hand, qualitative 

objectives try to find theories immersed in reality.  

 Under those circumstances, qualitative method is which applied the most for this research 

work. This fact, on account on the information that researcher pretends to get after analyzing data 

collection.  

  

 In spite of previous standard procedure support, one of the instruments used to collect 

information will correspond to the quantitative method; however, the analysis will continue ruled 

by the qualitative approach.  

                                                           
6
 Vertical knowledge: type of knowledge inspired from a vision, idea or dream.  
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3.1.2. Paradigm of Investigation 

Paradigms define processes to be applied in a field or study and it concerns about the 

philosophy or foundations that will define the layout of a research work.  

Considering that the purpose of this document is to know teachers and students’ 

perception with regard to the learning strategies and resources used to learn English as a foreign 

language, Interpretavist is the most suitable paradigm to design the current report (see figure 16). 

This focus gives to the investigator the opportunity of being immerse in the classroom, of 

observing students and teachers’ interactions as well as determining procedures involve in 

learning process “An interpretive approach provides a deep insight into “the complex world of 

lived experience from the point of view of those who live it (Schwandt, 1994, p. 118)” (Diaz, A., 

2009). 

In sum, Interpretavist paradigm promotes social interaction what is closely regarded to 

educators’ mission.  

Figure 16: Concept of current investigation based on Interpretavist paradigm 
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3.1.3. Type of Research 

 

Taking into consideration the objectives and research questions mentioned at the 

beginning of the monograph, together with the chosen methodological approach and paradigm, 

actual document will be part of the exploratory investigation.  

 

Exploratory researches have the following characteristic: 

 There is not enough evidence about the problem involved. 

 It creates a new concept for future investigations. 

 It creates bases for future research. 

 

Classroom Learning Communities are not a common issue to investigate. However, the 

current study will try to adapt this emerging concept in the development of English Classes in 

EFL context. This fact will provide questioners of new ideas to learn English language. 

 

 

3.1.4. Scenario 

 

The ideas that generated the topic of this research work were two: the observation of the 

inclusion of classroom learning community in English classes of Charles Darwin School and the 

extraordinary results gotten in the last English Simce exam. Both ideas rise from the observation of 

English classes during the first semester of the current year. 

Charles Darwin School, located in Punta Arenas, was founded in 1985 with just thirty 

students among kinder and third grade. In 2005 this institution became to operate as a subsidized 

school. Nowadays, it counts with a registration over 500 students which are divided among kinder 

and fourth grade of high school. 

This institution defines itself as a humanist, scientific and lay educational school; humanist 

because make of students and values the center of education, scientific because promotes critical  
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thinking, science and technology as tools to complement students’ preparation and lay because of 

its tolerance. 

At the present time, this school implements six hours a week of the language from first 

grade of primary school until second grade of high school.Nevertheles, in third and fourth grades 

of secondary education the amount of hours is reduced to four hours a week. English programs are 

design by teachers of the language together with the academic coordinator. Moreover, in order to 

increase students’ engagement, courses are divided in two groups about thirteen or seventeen 

students each.  

Classes are developed by using Oxford publishing course books such as: Oxford Heroes 

and Oxford Solution, which spread topics from elementary to upper intermediate English level.  

  

 English teachers work mostly based on an instructional paradigm, however, students and 

educators are able to build a reliable atmosphere in the classroom.  Students feel enough 

confident to ask for clarifications, to talk about their personal lives and to share experiences and 

ideas about different topics related or not with the study of the language. This simple fact, gives 

the image of a new perception about how students can learn the language even when teachers are 

not totally immersed in a constructivist paradigm. 

Methods, strategies, techniques and students’ learning styles are addressed in this study in 

order to understand the conception of classroom community as a new strategy to be applied at 

schools. 

The investigation is delimitated to first and second grade of high school together with 

English teachers. This is because they are closely linked to the group of students that took the last 

English Simce exam and because of the amount of time to develop the present research. 

 

3.1.5. Instruments 

Mariela Torres (2009) states that an investigation must be scientifically validated. It has to 

be supported by verifiable information. This means that people have to mention not only the type  
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of investigation  but also the methods that the researcher will use in order to collect 

information to support the research work. 

Every single research work needs some tools to hold and to analyze collected data. 

Consequently, this investigation has used questionnaires and observations to confirm and support 

its conceptualization. 

 

Observation 

 According to Orlando Mella (2003), there are two types of observation: Naturalistic and 

Selective. 

 Naturalistic observation is “natural”, this means that the environment observed do not 

have any manipulation from the investigator.  Moreover, it considers society as a different world 

which can be analyzed without being interfered. However, selective observations established that 

people see what they want to observe in order to cover their necessities. 

Questionnaires 

They consist in a group of questions according to the topic of the study. They are one of 

the most used instruments to collect data. These instruments can have open or closed questions 

depending the purpose of the investigator. 

 

 Cloze questions: the answer of these questions are delimitated through the options given 

by the author. 

 Open questions: These kinds of questions do not limit the reader. They are useful to 

expand the purpose of an investigation. 

 The current research work takes naturalistic observation and close questionnaires as 

instruments to collect data. 
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3.1.6. Limitations 

 Investigations cope with many obstacles to reach its objectives which attempt to 

compromise their correctness. Some of the limitations of the present study were based on: time, 

support and process of data collection. 

Time:  The period of time to hand in the research was not enough to make a deep        

analysis of the whole school. Moreover, English classes of one of the observed 

grades were decreased for a month because of external reasons.  

 

Support: Having only one investigator to develop the topic was not enough to apply more   

instruments neither for a deeper analysis of grades and teachers involved. 

 

Information Process:  The answers of the instruments were not delivered on time by students 

neither teachers. This fact delayed the analysis and conclusions of the 

document. 
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CONCLUSION 

 

 The steps mentioned on the theoretical framework show the outline of the current study. It 

has the bases of the investigation as well as the necessary tools to support the objectives and 

questions that gave origin to this analysis. On the other hand, instruments develop during this 

process where analyzed and validated before their applications what permitted to have more 

trustworthy information. 

 Conducting a research work is a harder process in which a person must contribute even 

when time or resources are not enough. There are lots of variables that can interfere during the 

process of investigation. However, studying about an unusual topic can be a gratifying labor. 

 In brief, teachers should deal with investigations during their whole life. This will permit 

them to trace new lines to develop more teaching and learning processes. 
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IV. ANALYSIS OF RESULTS 
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In the interest of accomplishing the objectives of the document, It was necessary to 

arrange and analyze results achieved through the use of instruments chosen for developing this 

investigation; questionnaires and observations.  

In order to make an efficient and clear analysis of data collection, results of questionnaires 

will be gathered in four different criterions; general information, use of English, strategies and 

resources. 

Indicators will be represented by bar chart graphs in order to show percentages of results 

(quantitative method). Additionally, categories will be analyzed and explained by following pre-

established objectives and research questions (qualitative method). 

 

Questionnaires 

 

Questionnaires were generated in order to have a perception about the strategies used by 

teachers during classes, the resources used to engage students to learn the language, and to 

perceive the relation existing between students and teachers. This last point will permit to 

associate the concept of classroom learning communities to the success of this school by learning 

English as a Foreign Language. 

 

Information will be divided into four criterions. 

 Criterion A: General Information 

 Criterion B: Use of English  

 Criterion C: Strategies 

 Criterion D: Resources 
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Teachers’ questionnaires 

 

Criterion A: General information 

 

 

        Graph 1:  how much experience has English teachers? 

 

 

Graph 2: do English teachers have any training in the language? 
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Criterion B: Use of English 

 

   Graph 3: Do teachers speak in English during the whole class? 

  

 

 

Graphic 4: Do students use mother tongue in English classes? 

          

 



 
 

72 
 

 

Criterion C: Strategies 

 

 Graph 5: What are the most useful techniques used by teachers? 

 

 

           Graph 6: Do teachers use student-centered activities? 
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  Graph 7: Do teachers use students' interaction activities? 

 

 

 

 Graph 8: Do teachers use consolidated activities to reinforce knowledge? 
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                    Graph 9: Do teachers have a good students' rapport? 
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Criterion D: Resources 

 

                       Graph 10: What are the most useful resources used in English classes? 

 

 

 

         Graph 11: Do teachers use authentic material to teach the language? 
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Analysis criterion A: General information 

 After analyzing graphics 1 and 2, It can be deduced that teachers were educated under 

a traditional paradigm, as well as, training is not a variable to consider in good students’ 

achievements in English language. 

 

Analysis criterion B: Use of English 

 Results of graphics 3 and 4, permit to infer that teachers work mainly based in those 

methods in which mother tongue is not allowed, such as: Direct Method (2.4.2), Audio Lingual 

Method (2.4.3) and Siop model (2.4.6). 

 

Analysis of criterion C 

 Results from graphics 5, 6, 7, 8 and 9, show that most teachers’ techniques and activities are 

based on cognitive or memory related strategies which make allusion to Direct, Audio-lingual 

and Community Language Methods, as well as, Siop Model. The use of these methods makes 

allusion to a mix of Traditional and Constructivist paradigms. On the other hand relationship 

established between students and teachers support the inclusion of classroom learning community 

as new learning strategy. 

 

Analysis of criterion D 

 Most resources are familiar with traditional paradigm what opposed to the strategies used by 

teachers to develop the language. 
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Students’ questionnaire: 1
st
 grade of high school 

 

Criterion A: General Information 

 

                        Graph 12: How much student’s domain the language? 

  

 

               Graph 13: Do parents support the study of English of students? 
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Criterion B: Use of English 

 

                    Graph 14: Do teachers use English during the whole class? 

 

 

Graphic 15: Do students use mother tongue in English classes? 
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Criterion C: Strategies 

 

                 Graph 16: Do teachers design activities to engaged learners? 

 

 

                 Graph 17: Do teachers use different activities during classes? 
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             Graph 18: What are the most useful techniques used by teachers? 

 

 

                         Graph 19: Does teacher use students' interaction? 
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     Graph 20: Do teachers use consolidated activities to reinforce knowledge? 

 

 

 

                          Graph 21: Do teachers have a good students' rapport? 
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Criterion D: Resources 

 

Graph 22: What are the most useful resources used in English classes? 

 

            

 

           Graph 23: Do teacher use authentic material to teach the language? 
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Students’ questionnaire: 2nd grade of high school 

 

Criterion A: General Information 

                       Graph 24: How much student’s domain the language? 

 

 

            Graph 25: Do parents support the study of English of students? 
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Criterion B: Use of English 

 

                    Graph 26: Do teachers use English during the whole class? 

 

 

 

Graphic 27: Do students use mother tongue in English classes? 
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Criterion C: Strategies 

 

                 Graph 28: Do teachers design activities to engaged learners? 

 

 

 

                Graph 29: Do teachers use different activities during classes? 
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               Graph 30: What are the most useful techniques used by teachers? 

 

                        

 

                           Graph 31: Does teacher use students' interaction? 
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     Graph 32: Do teachers use consolidated activities to reinforce knowledge? 

 

 

 

 

                     Graph 33: Do teachers have a good students' rapport? 
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Criterion D: Resources 

 

         Graph 34: What are the most useful resources used in English classes? 

 

 

 

          Graph 35: Do teachers use authentic material to teach the language? 
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Analysis criterion 1: General information 

 

 This criteria permits to observe that students are conscious about learning. They are able to 

identify their own English level. Both grades agree in its category. 

On the other hand, it is observed that grades differ in parents support. While first grade 

establishes that parents help them to the language, most second grade students say that they do 

not. 

 Both pieces of information show features about utilization of language learning community 

method in English classrooms. 

 

Analysis criterion 2: Use of English 

 The results of students’ perception about the use of the language in English classes differ a 

little with teachers’ perception. It can be presumed a method in which mother tongue is not 

allowed, students perception presume the use of grammar translation methods or silent way. 

 

Analysis criterion 3: Strategies 

 It can be concluded that strategies used by teachers to teach the language correspond or are 

based in constructivism, as well as the use of communicative methods can support the idea of the 

use of classroom learning community as main strategy for teaching English. 

 

Analysis criterion 4: Resources 

 

 Resources used by students to learn the language are based on instructional paradigms what 

contradict the supposition about strategies. 
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Students’ learning style: 1st grade of high school 

 

 

        Graph 36: What is the predominant learning style when students spell? 

 

 

 

         Graph 37: What is the predominant learning style when students talk? 
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Graph 38: What is the predominant learning style when students concentrate? 

 

 

 

   Graph 39: What is the predominant learning style when students meet someone again? 
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        Graph 40: What is the predominant learning style when students contact someone? 

 

 

 

        Graph 41: What is the predominant learning style when students read? 
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   Graph 42: What is the predominant learning style when students do something? 

 

 

 

Graph 43: What is the predominant learning style when students put something together? 
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Graph 44: What is the predominant learning style when students need help with a computer 

application? 

 

 

                          Graph 45: 1st of high school type of learner average 
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Students’ learning style: 2nd grade of high school 

 

        Graph 46: What is the predominant learning style when students spell? 
 

 

 

 

         Graph 47: What is the predominant learning style when students talk? 
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Graph 48: What is the predominant learning style when students concentrate? 

 

 

 

    Graph 49: What is the predominant learning style when students meet someone again? 
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         Graph 50: What is the predominant learning style when students contact someone? 

 

 

 

        Graph 51: What is the predominant learning style when students read? 
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 Graph 52: What is the predominant learning style when students do something? 

 

 

 

Graph 53: What is the predominant learning style when students put something together? 
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Graph 54: What is the predominant learning style when students need help with a 

computer application? 

 

 
 

 

                        Graph 55: 2nd high school type of learner average 
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Types of learner analysis 

 

 By looking previous results about types of learner styles, it is important to make a 

difference between first and second grade. While in first grade are mostly auditory learners, in 

second grade are mostly kinesthetic.  

 On the other hand, observations support previous information. 

 . 
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Summary of Observation Guideline 1st grade 

 

Summary of Observation Guideline 

 

Date: 21.10.2013 al 15.10.2013 Grade: 2° medio 

Teacher Performance:  

 Most activities are guided according exercises from the book. 

 Most of the class is delivered in English language. 

 Teacher ask students about students who are not in the classroom. 

 Students emphases reading, speaking, listening and writing techniques. 

 In order to correct exercises teacher used to ask for volunteers. 

 Teacher complete exercises together with students. 

 Teacher’s most useful techniques are: translation, reading comprehension, memorization, 

fill in the blanks. 

 Teacher uses worksheets, white board, radio and class book are common resources to 

teach the language. 

Students Performance: 

 Student complete exercises from the book without extra effort. 

 Students are able to understand the language used by the teacher. 

 Students talk to the teacher about their classmates or about personal things. 

 Student answer questions without need too much time to analyze it. 

 Students do not seem enjoy techniques used by the teacher such as; reading 

comprehension or memorization but they do not show difficulties by using them. 

 Classroom environment is reliable and unstressed.  
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Summary of Observation Guideline 2nd grade 

 

Summary of Observation Guideline 

 

Date: 04.11.2013 al 15.10.2013 Grade: 1° medio 

Teacher Performance:  

 Most activities are guided according exercises from the book. 

 Most of the class is delivered in English language. 

 Teacher ask students about students who are not in the classroom. 

 Students emphases reading, speaking, listening and writing techniques. 

 In order to correct exercises teacher used to ask for volunteers. 

 Teacher complete exercises together with students. 

 Teacher’s most useful techniques are: translation, reading comprehension, memorization, 

fill in the blanks. 

 Teacher uses worksheets, white board, radio and class book are common resources to 

teach the language. 

Students Performance: 

 Student complete exercises from the book but spend more than the given time. 

 Most of the time students understand the language used by the teacher. Sometimes they 

ask for explanations. 

 Students talk to the teacher and to each other about personal activities or information. 

 When students work together with the teacher they need some minutes to analyze their 

answers. 

 Students enjoy the class but they are always asking for a game or a movie. 

 Classroom environment is reliable and unstressed as well as in 2
nd

 grade. 
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CONCLUSION 

 

 In conclusion, the main objective of this document was achieved. By analyzing 

criterions of previous graphs it could be observed that there was not consistency among 

paradigms, strategies and resources used to teach English. This inconsistency supports the 

inclusion of classroom learning communities as a strategy to learn the language. Fact establishes 

because rapport is the only explanation to students’ achievements in the last Simce exam. 

 Moreover, It could be observed that teachers were working under traditional and 

constructivist paradigms, however there were inconsistency in the election of the strategies 

chosen to develop in classrooms. Most of strategies corresponded to direct, audio-lingual and 

Siop model methods as well as resources applied in activities are mainly based on traditional 

instruction.  

 Type of learner of students analyzed does not have relation with strategies and 

activities used in English classes. This fact allows supporting classroom learning community 

again. This is because there was not any link between theory and practice applied for teachers at 

school. 

On the other hand, it can be concluded that teachers of Charles Darwin School do not use 

any special effort to work in communities; the clue is to establish a good rapport with them. This 

can be appreciated through the analysis of questionnaires in the methodological framework. 

Lastly, this research can add that the consequences of change a common class to a 

learning community are really positive. To establish a good rapport with students overcome even 

to the best teacher. It is not necessary lots of studies to be trustworthy; they just need to 

remember that every classroom is a new challenge. 

To sum up, believe it or not, by reading this research work people could realize about the 

importance of became learning communities at classroom schools.  
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Appendix 1 

Figure 17: Quantitative Method Process 
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Appendix 2 

Figure 18: Qualitative Method Process 
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Appendix 3 

Questionario Profesor 

 

En el marco de la Tesis de Titulación, el siguiente cuestionario confeccionado por la alumna en práctica 

de la asignatura de inglés en el establecimiento, intenta conocer las estrategias y actividades realizadas 

para motivar el aprendizaje del idioma, así como también definir la importancia del apoyo de la 

comunidad educativa (establecimiento-padres-alumnos) en el aprendizaje del  inglés como lengua 

extranjera en los alumnos de primero y segundo medio del Colegio Charles Darwin. 

 

I   DATOS GENERALES  

GÉNERO:        ____ Masculino      ___Femenino             EDAD: ______años          

EXPERIENCIA DOCENTE: _______años           ANTIGÜEDAD EN EL ESTABLECIMIENTO: 

_______años 

NIVELES QUE ATIENDE:   ___pre-básica    ___NB   __NM 

CURSOS QUE ATIENDE:  ____________________________________________________________ 

 

II   COMPETENCIAS DEL DOCENTE 

Pos títulos     SI___   NO ___  cual________________________________ 

Pos grados   SI ___   NO___    cual ________________________________ 

 

En una escala de 5 a 1, marque con una X la alternativa que más se adecue a  su opinión. 

5 = muy de 

acuerdo 

4 = Algo de 

acuerdo 

3 = Ni de acuerdo  

Ni en desacuerdo 

2 = Algo en 

desacuerdo 

1 =  Muy en 

desacuerdo 

 

 5 4 3 2 1 

1. El docente utiliza el inglés durante el desarrollo de la clase      

2. El docente utiliza  la interacción entre los alumnos 

 

     

3. El docente utiliza actividades centradas en el alumno 

 

     

4. El profesor emplea material autentico para promover la enseñanza 

del ingles 
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5. Las actividades diseñadas por el profesor incentivan al aprendizaje 

del idioma 

     

6. Los(as) alumnos(as) refuerzan su aprendizaje del inglés  a través 

de actividades de consolidación (los alumnos crean un producto 

según lo aprendido) 

     

7. El docente mantiene una comunicación de confianza con los 

alumnos 

     

 

 

1. Marque con una X los recursos/materiales convencionales que utiliza en su sala de clases (Puede 

marcar más de una alternativa)  

 

(1) ___Texto del estudiante (student’s book) 

(2) ___Texto del docente (teacher’s book) 

(3) ___Libros de lectura (Reading books) 

(4) ___Guías de trabajo / fotocopias (handouts) 

(5) ___Material manipulativo (visual-aids; flashcards, cards, realia) 

(6) ___ Tableros didácticos (pizarra, panel)  

(7) ___Material complementario  (revistas, artículos, diarios, diccionarios/ magazines, articles,   

                     newspapers, dictionaries) 

 

(8) Otros ____________________________________________________________________ 

 

 

2. Numere de 1(mayor importancia) a 7 (menor importancia) los siguientes recursos/materiales 

convencionales según el rango de importancia para el desarrollo de su clase. 

___Texto del estudiante (student’s book) 

___Texto del docente (teacher’s book) 

___Libros de lectura (Reading books) 

___Guías de trabajo / fotocopias (handouts) 

___Material manipulativo (visual-aids; flashcards, cards, realia) 
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___ Tableros didácticos (pizarra, panel)  

___Material complementario  (revistas, artículos, diarios, diccionarios/ magazines, articles, newspapers, 

dictionaries) 

 

3. Marque las 5 técnicas más usadas en el desarrollo de sus clases. 

 

___Translation    ___Dictation   ___Action Sequence 

___Reading Comprehension  ___Map Drawing  ___Authentic Materials 

___Antonyms/Synonyms  ___Reading aloud  ___Scrambled Sentences 

___Cognates    ___Dialog Memorization ___Picture Strip Story 

___Deductive application of rule ___Repetition Drill  ___Fill-in-the-blanks 

___Memorization   ___Substitution Drill  ___Transformation Drill 

___Composition   ___Peer Correction 
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Appendix 4 

Questionario Alumnos 

En el marco de la Tesis de Titulación, el siguiente cuestionario confeccionado por la alumna en práctica 

de la asignatura de inglés en el establecimiento, intenta conocer las estrategias y actividades realizadas 

para el aprendizaje del idioma, así como también definir la importancia del apoyo de la comunidad 

educativa (establecimiento-padres-alumnos) en el aprendizaje del  inglés como lengua extranjera en los 

alumnos de primero y segundo medio del Colegio Charles Darwin. 

 

Curso  1°medio        2°medio     

 

 

Conoce su nivel de inglés?    SI            NO   

 

 

Dominio del Inglés: ____ A1- Principiante  ____ B 2 - Intermedio superior 

   ____  A2 – Elemental   ____ C1 - Avanzado 

   ____ B 1 -  Intermedio 

 

En una escala de 5 a 1, marque con una X la alternativa que más se adecue a  su opinión. 

 

5 = muy de 
acuerdo 

4 = Algo de 
acuerdo 

3 = Ni de acuerdo  
Ni en desacuerdo 

2 = Algo en 
desacuerdo 

1 =  Muy en 
desacuerdo 

 

1. Las actividades diseñadas por el profesor de inglés incentivan el 

aprendizaje del idioma. 

     

2. El profesor de inglés emplea material autentico para promover la 

enseñanza del idioma. (libros, revistas, reportajes, otros) 

     

3. El docente aplica una variedad de estrategias en la clase de inglés 

(diferentes actividades para practicar audición, habla, escritura y 

lectura) 

     

4. El estudiante solo se comunica en ingles durante la clase 
 

     

5. El docente utiliza el inglés durante el desarrollo de la clase 
 

     

6. El docente utiliza  la interacción entre los alumnos (trabajo de 
pares y en grupo) 
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7. El docente utiliza actividades centradas en el alumno. 
 

     

8. El docente mantiene una comunicación de confianza con los 

alumnos 
     

 

4. Numere de 1(mayor importancia) a 7 (menor importancia) los siguientes recursos/materiales 

convencionales según el rango de importancia para el desarrollo de su clase. 

___Texto del estudiante (student’s book) 

___Texto del docente (teacher’s book) 

___Libros de lectura (Reading books) 

___Guías de trabajo / fotocopias (handouts) 

___Material manipulativo (visual-aids; flashcards, cards, realia) 

___ Tableros didácticos (pizarra, panel)  

___Material complementario  (revistas, artículos, diarios, diccionarios/ magazines, articles, newspapers, 

dictionaries) 

 

5. Marque las 5 técnicas más usadas en el desarrollo de sus clases. 

 

___Translation    ___Dictation   ___Action Sequence 

___Reading Comprehension  ___Map Drawing  ___Authentic Materials 

___Antonyms/Synonyms  ___Reading aloud  ___Scrambled Sentences 

___Cognates    ___Dialog Memorization ___Picture Strip Story 

___Deductive application of rule ___Repetition Drill  ___Fill-in-the-blanks 

___Memorization   ___Substitution Drill  ___Transformation Drill 

___Composition   ___Peer Correction 

 



 

 
 

 

Appendix 5 

Cuestionario Estilos de Aprendizaje 

En el marco de la Tesis de Titulación, el siguiente cuestionario confeccionado por la alumna en práctica 

de la asignatura de inglés en el establecimiento, intenta conocer el tipo de aprendizaje ligado a cada 

estudiante y su relación con el aprendizaje del idioma extranjero. 

 

 

Curso  1°medio        2°medio     

 

What kind of Learner are you? 

 

 

Circle the alternative that defines you the most. 

 

When you spell… 

 

1. Do you try to see the word? 

2. Do you sound out the word or use a phonetic approach? 

3. Do you write the word down to find if it feels right? 

 

When you talk… 

 

1. Do you sparingly but dislike listening for too long? Do you favor words such as see, picture, and 

imagine? 

2. Do you enjoy listening but are impatient to talk? Do you use words such as hear, tune, and think? 

3. Do you gesture and use expressive movements? Do you use words such as feel, touch, and hold? 

 

When you concentrate… 

1. Do you become distracted by untidiness or movement? 

2. Do you become distracted by sounds or noises? 

3. Do you become distracted by activity around you? 

 

When you meet someone again… 

1. Do you forget names but remember faces or remember where you met? 

2. Do you forget faces but remember names or remember what you talked about? 

3. Do you remember best what you did together? 

 

When you Contact someone… 

1. Do you prefer direct, face-to-face, personal meetings? 

2. Do you prefer the telephone? 
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3. Do you talk with them while walking or participating in an activity? 

 

When you Read 

1. Do you like descriptive scenes or pause to imagine the actions? 

2. Do you enjoy dialog and conversation or hear the characters talk? 

3. Do you prefer action stories or are not a keen reader? 

 

When you Do something new 

1. Do you like to see demonstrations, diagrams, slides, or posters? 

2. Do you prefer verbal instructions or talking about it with someone else? 

3. Do you prefer to jump right in and try it? 

 

When you Put something together 

1. Do you look at the directions and the picture? 

2. Prefer to be given verbal instructions? 

3. Do you ignore the directions and figure it out as you go along? 

 

When you Need help with a computer application 

1. Do you seek out pictures or diagrams? 

2. Do you call the help desk, ask a neighbor, or growl at the computer? 

3. Do you keep trying to do it or try it on another computer? 

 

If you chose mostly 1’s, you are predominantly a visual learner. 

2’s indicate an auditory learner 

3’s usually indicate a kinesthetic and tactile learner 

 

 

 

 

 
Questionare retrieved from: “What Kind of Learner Are You” 

 

 


